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Sam I Am (Overexcitabilities in a Fourth Grade Boyle)
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for Dr. Lori Bland, G82

Introduction
SamHarry[footnoteRef:-1] is a gifted fourth grade boy. His blond hair is constantly tousled and a huge smile, which tends to get him out of any mischief he gets into, always lights up his face. He is slightly smaller than some of his classmates, but will hold his own in any intellectual argument. His regular classroom teacher describes him as one of the smartest students she has ever seen and appreciates that while he already knows most of what she is teaching in her class, he does not disrupt other students’ learning. SamHarry’s classmates also recognize his intelligence; , seeking  his help on tough math problems and approaching him when creative, out-of-the-box thinking is required. Like many gifted children, SamHarry also shows strong evidence of several of Dabrowski’s overexcitabilities.  [-1:  Name has been changed. ] 

What are Overexcitabilities?
Dabrowski documented the overexcitabilities (OEs) as part of his theory of positive disintegration (Piechowski, 1999). The larger theory refers to the process by which one’s personality develops. Dabrowski noticed that highly intelligent and eminent individuals seemed to have a hyper-sensitivityhypersensitivity to stimuli that was “beyond normal” (O’Connor, 2002). In studying how people react to emotional stress, Dabrowki noticed that some individuals who experienced extreme distress, even to the point of psychosis, subsequently experienced emotional growth (Piechowski, 1999). The OEs, which take the form of psychomotor overexcitability, intellectual overexcitability, emotional overexcitability, sensual overexcitability, and imaginational overexcitability, can be understood as part of one’s “developmental potential,” i.e., the potential to develop at a higher level emotionally (Piechowski, 1999, p. 326). While not originally a theory specifically for the gifted, many see the OEs as characteristics of the gifted. Silverman described the OEs as providing an “expanded awareness” for gifted children that contributes to a “unique inner life” (1993, p.12).	Comment by matt hoffman: Piechowski? Not Dabrowski?
SamHarry’s Characteristics as a Child with OEs
Psychomotor overexcitability overexcitability is marked by extra energy and can manifest itself in rapid speech, physical activity, nervous habits, competitiveness, and impulsivity (Piechowski, 1999). While psychomotor overexcitability alone is not a good indicator of giftedness, gifted children, particularly in elementary school, tend to display psychomotor overexcitability in combination with other overexcitabilities (Tieso, 2007). SamHarry’s constant physical movement in the classroom is noted on all three of my observations, but is most clearly documented in the one from March 8. While listening to classmates’ presentations, SamHarry’s body was in perpetuutal motion. He was seen swinging his legs, playing with items on and around his desk, and stroking his own hair, for example. When he speaks, SamHarry tends to speak rapidly, often in long rambling sentences. His sentences are so hurried and long that it is not unusual for SamHarry to end a sentence out of breath. I have also noted SamHarry’s impulsivity. For example, on April 9 when another student was using materials that SamHarry wanted to use, he tried to grab them. SamHarry was smiling and it seemed to be in good fun, but perhaps not the best behavioral choice.  I also noticed impulsivity in some of SamHarry’s flippant comments. For example, on April 23, he said, “I hate [reading] workshop. Does anyone have a machine gun?” On the more positive side, SamHarry is effusive and enthusiastic about learning tasks in class and gets visibly excited when involved in solving complex problems. One can see him begin to smile and bounce in his seat as an idea forms in his mind until his hand shoots up to share it. This kind of enthusiasm for learning is part of what endears him to his teachers, despite some of his less attractive behaviors. 	Comment by matt hoffman: Ah, you do use active voice here.  So the others probably should be, too. 
A sensual overexcitability is the enhanced experience of sensory pleasure (Piechowski, 1999). Those with a sensual overexcitability have increased sensations of the senses: smell, taste, touch, hearing, and sight. They delight in music, beauty, food, and other sensory experiences. This overexcitability can also lead to a strong sensitivity or even an aversion to certain textures in clothing or food (Silverman, 1993). SamHarry shows some evidence of a sensual overexcitability in the way he moves and fidgets in class. He will often bring smooth objects, such as metal or plastic, to his face and press them to his skin. He also rubs his hair and flutters the pages of the books he reads with his fingers as he looks at the page. While I am unaware of his reactions to taste, the act of eating and drinking seems to calm him physically; the time period in which he was eating his snack was the only time in which he was not fidgeting in his seat. 
When one has an intellectual overexcitability, one’s mind is constantly thinking, questioning, and reflecting (Piechowski, 1999). More specifically, a person with an intellectual overexcitability has a deep thirst for knowledge, is curious, has intense powers of concentration, is an avid reader, a keen oberver, a tenacious problem solver, and an independent thinker (Piechowski, 1999). SamHarry is all of these things. While he is easily bored with simple, mundane, or repetitive tasks, SamHarry is drawn into complex problems that require logical or creative thinking. I have observed him in his advanced math class spending sustained periods of focus when working on a challenging math problem. During these times, SamHarry is able to block out distractions in the classroom and is very productive. In his advanced math class, students work at their own pace on different sets of challenging math problems and puzzlers. SamHarry is consistently the first one done and usually wants to solve more problems (rather than taking a break or helping check others’ work, which some of his classmates prefer).  When SamHarry is less productive is when he has been  working on a particular the same type of problem for a long time. This is shown in my observation on April 9, when he had trouble settling into his work on the Situation Tiles. By the time I conducted that observation, SamHarry had already completed at least a dozen of them and seemed to be losing interest with that particular format of problem. 
The fourth kind of overexcitability is the imaginational overexcitability. People with imaginational overexcitabilities display a facility for invention, fantasy, visualization, and the frequent use of metaphor (Piechowski, 1999). Antother outgrowth of the imaginational overexcitability is a vivid fantasy life and a low tolerance for boredom (Piechowski, 1999). I have often seen this low tolerance for boredom in SamHarry. When the situation at hand is not intellectually stimulating, SamHarry will use his own imagination to entertain himself. In my observation on April 23, SamHarry’s two contributions to the class discussion were both plays on words that only tangentially related to the lesson the teacher was presenting. While SamHarry excels in assignments that require creativity, he has trouble keeping his imagination under control when engaged in more serious discussions. This has gotten him into trouble more than once during language arts class, where the stories read are often serious in nature. Another example of SamHarry’s penchant for imagination and performance is his book report presentation. When asked to read his book report aloud, he read the entire form, including the blank for name and teacher. As a result, he stepped to the front of the room and read, “Name: SamHarry. Teacher: Mrs. SharpJones.”  The class, of course, erupted in laughter, as they often do in reaction to SamHarry’s antics. 
The final overexcitability is the emotional overexcitability. Those with emotional overexcitabilities experience intense emotions, with extremes on both the positive and the negative end of the emotional continuum (Piechowski, 1999). Children and adults with emotional overexcitabilities may have physical reactions to their heightened emotional state, such as blushing, flushing, and sweaty palms (Piechowski, 1999). Those with emotional overexcitabilities may also experience shyness, enthusiasm, anxiety, compassion, sensitivity, and deep relational attachments (Piechowski, 1999). While it is impossible to know the depth of feeling that SamHarry experiences, I have noted a few indications of this kind of sensitivity. The most direct of these came during SamHarry’s book report presentation. Not only was SamHarry noticeably timid and flushed, he noted that the main character of the book was sensitive, a trait that he said he shared. Additionally, while SamHarry is usually smiling and laughing, I have seen him dissolve into tears over relatively minor concerns, such as a substitute not realizing that it was time for the class to leave. 
Implications
	SamHarry’s overexcitabilities, as evidenced by his in-class behaviors, are part of what set him apart as a gifted child. His teachers and peers alike enjoy his enthusiasm, imagination, and intelligence. Yet in the future, SamHarry may experience problems in his relationships with teacher and peers because of his overexcitabilities. As he matures, he may cease to receive a wink and a smile from teachers and be reprimanded for behaviors that he is accustomed to exhibiting without restraint in the classroom setting. In addition, SamHarry’s behaviors may become less acceptable to his peers as he continues through elementary, middle, and high school. SamHarry may also have difficulty coping with his own experience as a person with overexcitabilities. He is most likely constantly bombarded with sensory stimuli that could make it difficult to focus in school. In addition, his admitted “sensitivity” could make him especially vulnerable to unkind classmates in the future. SamHarry would benefit greatly from learning about his own overexcitabilities in order to better understand and accept himself as he grows and becomes more self-aware. As Silverman put it, “One of the greatest gifts a counselor can give gifted young people is an appreciation of their sensitivities, intensities, and passions,” (2003, p. 17). 


SamHarry’s story also brings us some fascinating questions about his teachers. For example, his impulsivity and occasional aggression with classmates as well as his inappropriate talk of guns are behaviors that cannot continue if he is to remain successful in the school setting, yet I have rarely seen him reprimanded for such things.  One cannot help but wonder if SamHarry’s winning smile and adorable personality, along with his facility for learning, cause teachers to turn a blind eye to his less acceptable behaviors. Would his teachers be so tolerant of his fidgeting if he were a girl? Would they wink at his mention of guns if he were an ethnic minority? There is no way of knowing these things for sure, but one cannot help but wonder about the role of teacher perception and bias in the way that children with overexcitabilities are encouraged— or not encouraged. 
Finally, SamHarry’s experiences with overexcitabilities bring up an issue that many gifted children face; that is the lack of fit between the school curriculum and their own learning needs. While this is not purely an affective concern, it is vital to remember that failing to provide students with respectful work could cause affective issues. In this case, there is a very real chance that SamHarry’s imagination and impulsivity could cause him to get into some serious trouble in the future as he attempts to entertain himself in class.  Years of boredom could cause a bright child like SamHarry to underachieve as well. SamHarry seems far more stimulated in his gifted classes than in his regular classroom. Even so, SamHarry would benefit from further differentiation beyond that of his gifted peers, particularly in mathematics. He is able to move at a faster rate through problem sets, but his need for novelty means that he cannot continue doing the samHarrye type of activity for weeks on end without starting to use his imagination to entertain himself, as his regular classroom teacher put it. In his regular classroom, SamHarry’s behavior in light of the extreme lack of fit of the curriculum was admirable. Children like SamHarry should not be expected to repeat lessons they have already learned. While the use of self-selected reading materials in the reading workshop is admirable, further differentiation of activities is needed to meet SamHarry’s intellectual needs. 


References
O’Connor, K. J. The Application of Dabrowski’s Theory to the Gifted. In M. Neihart, S. Reiss, N. Robinson & S. Moon (Eds.), The social and emotional development of gifted children: What do we know? (pp. 51-60). Waco, TX: Prufrock Press.
Piechowski, M. M. (1999). Overexcitabilities. In Runco, M. A. and Pritzker, S. R. (Eds.), The Encyclopedia of Creativity, Volume 2 (pp 325-339) San Diego, CA: Academic Press. 
Silverman L. K. (1993). Counseling the gifted and talented: Denver: Love.
Tieso, C. L. (2007). Overexcitabilities: A new way to think about talent? Roeper Review, 29, 232-239. 



Appendix A: Individual Educational Plan For SamHarry
1. Goal: SamHarry will understand his overexcitabilities.
a. SamHarry will take the OEQ II so that he, his teachers, his counselor, and his family will have greater knowledge about his overexcitabilities.
b. The gifted education resource teacher and/or guidance counselor will conduct basic lessons to the gifted students that will include the following:
i. What are overexcitabilities?
ii. Anecdotes from the lives of imminent persons to show the positive and negative aspects of OEs. 
iii. Reflective journaling about student experiences with OEs.
iv. Brainstorming and discussing ways of coping with more challenging aspects of OEs.
2. Goal: SamHarry will exhibit greater self-control by not touching other people or their things.
a. Self-awareness and goal setting: 
i. SamHarry will discuss with his GT resource teacher and/or counselor his physical impulsivity and how it may be perceived negatively by others.
ii. He will work with them  on determining alternate ways of getting attention from others. 
b. Monitoring: SamHarry will monitor his own progress in this area through charting his progress on a calendar and journaling about times he felt a strong urge to touch someone else. 
3. Goal: SamHarry will exhibit greater self-control in his speech (e.g. no gun or bomb talk).
a. Self-awareness and goal setting: 
i. SamHarry will discuss with his GT resource teacher and/or counselor his verbal impulsivity and how it may be perceived negatively by others.
ii. He will work with them on determining alternate ways of expressing himself. 
b. Monitoring: SamHarry will monitor his own progress in this area through charting his progress on a calendar and journaling about times he did or did not show verbal restraint.  
4. Goal: SamHarry will fidget in his seat in a less dramatic way.
a. SamHarry will be permitted to use small tactile items and/ or water or gum (as deemed appropriate by teachers) in order to lesson the dramatic physical movement during class.
5. Goal: SamHarry’s educational experience will be respectful of his learning needs. 
a. SamHarry’s regular education teacher will use curriculum compacting to allow SamHarry to complete an enrichment project of his own choosing under the guidance of both his regular classroom teacher and the gifted education specialist. 
b. 

Appendix B: Observation Notes
Observation Notes: March 8, 2010
I observed SamHarry, a fourth grade boy, in his language arts class for gifted and talented students. The students were taking turns sharing their book reports with their classmates. There are 14 students in the class.
9:40
SamHarry is flipping through his book. A girl is called on to share her book report. The teacher prompts the class to listen. SamHarry turns his head towards the girl who is sharing. His legs are in constant motion during this time. He rests his head on his hand. Moments later, he shifts in his seat, pulls out his recorder (in its case) and begins looking through it as if it is a telescope. At this point his legs stop swinging. He starts to use his recorder in different ways for a few seconds at a time: he holds it against his head, picking it up from the middle, then by the zipper pull at the end, playing with the zipper pull itself. He yawns, resting his head in his hands but still facing the girl presenting. He continues to hold the recorder to his face, rubbing it across his face and hair. 
9:45
SamHarry puts down the recorder and begins stroking his hair. At this point he looks up at me, then looks towards the speaker. He starts playing with his pencils: rolling them across the desk, putting them together and apart in different configurations. He smiles and laughs at a funny part of the girl’s presentation. He puts down the pencils, places his head in his hands, and starts playing with his hair again; stroking it and twirling it around his finger. (His hair is a few inches long and slightly curly, creating easily twirled locks.)  He stops twirling and again begins to use the zipper pull on the recorder case to pull it up towards his face. He holds the zipper to his lips for a few seconds. During this ten-minute span it should be noted that SamHarry has not ceased to face the speaker. He also has avoided making noise or drawing attention to himself. 
9:50
SamHarry shifts in his chair and is now sitting on one foot, with one leg tucked under and the other left dangling. He shifts and turns to see the screen where the book cover is being shown. He rubs his ear. He feels his hair with one hand, then two. He pivots to again face the speaker (as opposed to the screen). He resumes playing with the recorder. He folds his arms and rests his head in his hands. For the first time since starting presentations, SamHarry’s eyes begin to wander around the room. After a few moments, he sits up straight, swings his legs out, and then wraps them around the chair legs. He looks at his book. Then he sets it up on his desk. He rolls his pencil back and forth between his fingers. Then he begins to push the book around the desk with the pencil. He rests his head in his hands. He sits up, turns in his chair, and hugs the chair back with both arms. He sits up, raises his hand as if to ask a question, and then puts it down.
9:55
SamHarry runs his hands along the metal bar on the back of the chair. He sits up, on his foot, and waits to see who will be called on to share next. SamHarry is called on to share. He goes up to the front of the room, places his book under the document camera to show the cover art to the class, and picks up his book report from the teacher. He reads the report very quietly and quickly. The teacher stops him and asks him to speak up. SamHarry reads every part of the report, including “Name: SamHarry. Teacher: Mrs. SharpJones.” He smiles broadly. As he continues to share, he mentions that the main character is sensitive. “That is a character trait I have,” he adds. He also mentions that the main character can withstand hunger. “That is a character trait I do not have,” he comments. As he comes to the end of his report, he reads more quietly and quickly and starts walking towards the teacher. He hands her the paper as he is saying the last words. He answers some questions about the story from his classmates, rocking slightly as he stands. After the last question he grabs his book and sits down. He curls up his knee in his chair and grabs hold of two pencils. Then he puts his leg down and crosses his legs, wrapping his ankles around the chair legs.
10:00
He puts his head down. He sits up. He places the end of his recorder under his chin. He puts his hands up to answer a question and smiles. He puts his hand down. He turns in his seat to see the screen. He holds onto his recorder zipper and dangles his recorder over the back of his chair. He puts it on the desk. He pulls up his knee, turns, grabs two pencils, turns again, and drops the pencils under his chair. He gets up to pick them up. He sits on his foot, holds the pencils, and raises his hand. He turned toward the screen again, swinging one leg. 
10:05
The presentations end. The teacher announces that the class will need their Junior Great Books. SamHarry dives over to the shelf where they are kept to grab his, which is next to where I am sitting. I tell him that I don’t think they need the samHarrye ones they had last time, but he says “We do! We do!” The teacher assigns him to hand out books. He grabs a stack. While distributing them, he drops his armful of books on the floor and jumps down to get them. He pops back up seconds later. As he passes out the books, he makes conversation with his classmates. After distributing his stack, he returns to his seat, clears off the top of his desk, and opens his book to a page marked with an index card. He erases something from the card and writes something on it. The teacher begins a class discussion about change and calls on him to ask about the kinds of change they have learned about. He says, “over time.” 
10:10
SamHarry puts his head in his hands. The teacher asks the class to put their heads up. SamHarry follows suit. He resumes either writing or drawing ( I can’t tell) on his note card. His face screws up in what appears to be concentration. He looks up suddenly and raises his hand to add “small to big” to the discussion of kinds of change. He sits up. He then puts his head down again and erases something on the index card. He rests his head in his hands and starts rubbing his hair. The teacher instructs the class to write “Wonders” on their index cards. SamHarry sits up and writes. He shifts in his seat again. The teacher begins reading the story aloud. He yawns and stretches, flipping to the end of the book. The teacher calls him out immediately by name. He smiles at her and turns back to the marked page. He rubs his hair and smiles. Placing his head in his hand, he rubs his face. He looks down at the page with a serious expression on his face. He twists his hair with both hands.
10:15
SamHarry yawns and rests his chin in his hand. His eyes again begin to wander. He misses the class page turn. He puts his head all the way down on his desk. He sits up suddenly, sets up the book on his desk, and looks at it with his chin on his hand for a while. He looks at the page, sits up, and puts the book in his lap. He flutters the edges of the pages with his fingers and hunches over the book.
10:20 
End of class. 



Observation Notes: April 9, 2010
I observed SamHarry in his mathematics enrichment class for identified gifted students. Students were working independently on  “Situation Tiles, which consist of cards describing mathematical situations and tiles numbered 1-9. Students must arrange the number Tiles on the empty spaces on the cards so that the “situation” on the card is true. There are 10 students in the class. 
2:20
SamHarry arrived late to class with an icepack on his head. He explained to the class upon arrival that he had run into the metal part of the stairs on the playground. He had a broad smile on his face and was balancing the icepack on his head (rather than keeping it on with his hands). Once he arrived at his desk, he got out his materials, still trying to balance the icepack on his head. It fell off a few times and each time he picked it up and tried balancing again. He had trouble settling into work. He was very distracted by the fifth graders playing 24 behind his desk, repeatedly turning around to listen to their deliberations about multiplying integers. He eventually pulled out one situation card[footnoteRef:0]* and another, playing with the number tiles.  [0: ] 

2:25
He then tried to take a friend’s card- one which he himself had given up on weeks ago in utter frustration. He tugged at MattHarry’s card and MattHarry resisted, MattHarry looking a little annoyed and SamHarry smiling broadly. SamHarry kept saying, “I want to try the cookies!” over and over. (That situation card is about cookies). SamHarry then stopped to stare at me and comment on the fact that I was typing a lot and ask about my computer. We had a conversation about how Macs are cool and light up. I shared how the apple pulses light when it’s sleeping to make it look like its breathing or its heart is beating. He noted that it’s like a pet you type on. I agreed.

2:30
I asked him if he’d started on any of the cards yet. He indicated that he wanted to do the one MattHarry was doing. MattHarry mentioned that SamHarry couldn’t do his because he had a hole in his head. The students degenerated into a discussion of how many holes were in their heads and whether or not each nostril counts. Smiling broadly, SamHarry repeated that he wanted to do MattHarry’s card. He said he was getting “all frustrated and stuff” because he wanted to do the card MattHarry was doing. I explained that he couldn’t take MattHarry’s card. He needed to pick one that wasn’t being used. SamHarry started looking for another card, this time #11, saying “I want to find 11’s pants,” and giggling. When he didn’t see that card in the stack, he begain roaming around the room to see if anyone else had that card. He discovered that another student was using it. 
2:35
SamHarry asked Mrs. SharpJones if he could work with someone on one. She agreed. He then went down to the group of fifth graders on the floor and helped them with their problem.
I had to help a student, so I stopped watching SamHarry for 2-3 minutes.
2:40
When I looked up again, SamHarry was working with Micah on a card, talking through what numbers would make sense. SamHarry, who had seemed distracted earlier now had intense focus. He hopped up into his chair so he was squatting in the chair and hunched over the desk. He murmured to himself and intermittently exclaimed things like “I need the 2!” “Where’s the 2?” “Micah, I have an idea!” He became very animated and engrossed in the process.  His partner was involved, but was not as visibly focused as SamHarry.

Once SamHarry arranged the numbers to his satisfaction, Micah asked me to tell them if they were on the right track.  I obliged, and told them that while their estimates for the numbers were in the ballpark, the actual number tiles weren’t in the right places. 
2:45
When I sat down to start observing again, it appeared that SamHarry had lost interest because he was sitting back in his chair and looking around the room.  Then he suddenly exclaimed, “It’s 96!” “It’s 96!” He smiled the whole time, but states his position over and over when he met resistance from Micah. They went back and forth for several minutes, this way, with SamHarry giggling, squirming in his seat, and repeating his position over and over and Micah being unsure. SamHarry then grabbed his notebook and began working out the arithmetic to see if his tiles work.  He exclaimed, “I was right! It was 108!!” Then Micah said, to no one in particular, “This is gonna take awhile.”
2:50
SamHarry responded with giggles and smiles, “I agree!! This is gonna take awhile! Why couldn’t Joe just say: I earned such and such dollars. Why can’t he tell us!!” He gestured animatedly. After they solved the problem, Micah sought the teacher to come and check their answers. SamHarry skipped over to me twirling his ice pack and asked me if he could use the restroom. I said, I don’t know, can you?” He said, “yes. May I?” I said sure. He petted my laptop and said “good laptop.” And skipped off again. 
2:55
SamHarry returned in time to be there when Wilma checked the problem. It was incorrect.  SamHarry kept smiling. It was time to go at this point, and Wilma asked the students to clean up. While other children scurried about stacking chairs (some while singing songs) SamHarry grabbed the stuffed gorilla and made it fly around the room saying “It’s a genetically mutated koala bear flying without a hard hat!” over and over again. This is a pet phrase of his and he and his friend MattHarry often do this. 
3:00
End of class.

Observation Notes April 23, 2010
For my final formal observation of SamHarry, I watched a portion of Reading Workshop time in his regular classroom. This class contains a cluster group of eight gifted students. I had a brief conversation with his homeroom teacher and her assistant, who both readily admitted that SamHarry was one of the brightest children they had ever taught. They expressed how he keeps them laughing with his off-the-wall comments and that while he can be active, he is never disruptive. During the class period that I observed, the class reviewed two practice Reading SOL passages and engaged in writing workshop, during which students read and complete vocabulary and comprehension activities related to books of their own choosing. Small groups of students meet for guided reading groups at this time as well. 
11:10
The desks are arranged in groups of four. SamHarry sits in the back. (near the reading table)
The kids are getting out a packet and eating their snacks. SamHarry is eating his snack, but hasn’t made a move to get out the packet. A teacher asks from the back table if he has it and he says it’s in his binder, which he left at home. This seems to be ok. SamHarry sits perched- squatting on tiptoe on his chair. He is squatting sideways in his chair in order to face forward. He is looking at the screen, where the teacher is going over reading comprehension test-taking practice. The focus here is on test-taking skills such as interpreting context clues, eliminating nonsensical answer choices, “plugging in” answer choices to try out which one is best.
11:20
SamHarry’s done with his snack. He shifts in his seat slightly, but is still in his “perch” position. As the teacher goes through and asks the class questions, SamHarry stays quiet. He puts the top on his snack container and picks it up and puts it down a few times. The teacher keeps making jokes, pointing out how silly the wrong choices are when plugged back into the story. Some kids laugh. SamHarry doesn’t.
11:25
SamHarry’s hand goes up. The teacher says, “SamHarry- I’m a little afraid of what he might say.” SamHarry gives the correct answer (the term barrier) and then continues, “But if they built the barrier out of blocks it wouldn’t be a good barrier.” 
Teacher: “How do you know? What if they were afraid of it?”
SamHarry: (rapidly) “If you painted monsters all over it, it would be very scary but if you painted fish on the cat’s side and sky and grass and bones on the other side, the cat and dog would make the barrier their best friend.” 
Teacher: “Thank you for that very in-depth explanation of barriers and why they’re scary.”
11:30
The teacher concludes the review with a brief explanation to students about the difference between varied and very. SamHarry raises his hand and rapidly explains how “If we painted the ceiling with black and purple and peace signs and (degenerates into laughter) we’d have a very varied ceiling.” He also indicates that he chose purple and peace signs just for Mrs. Wellman. Mrs. Wellman laughs and agrees and announces that it’s time for writing workshop. SamHarry says, “I hate workshop. Does anyone have a machine gun?” Mrs. Wellman can’t hear him but Mrs. S. at the back table does. She teasingly chides him about talking about guns in school. 
11:35
Students are getting out their books and getting settled into their activities. SamHarry starts reading his book- a Goosebumps title. Mrs. S. calls out, “Can I have the following students?” SamHarry and the other identified gifted boys in class (4 total) start coming to the table. SamHarry says, “No you may not have me” as he walks over. He’s smiling broadly. The teacher points to students a stack of papers to read and tells them it’s about food named after people. She indicates that they should help themselves. SamHarry pretends to eat the paper with loud chomping noises. All students in the groups take their papers and immediately highlight the title of the reading. SamHarry volunteers to read the first paragraph. He begins reading it in pig Latin. The teacher asks him to please read it the regular way. He switches to regular reading. The students continue to read round-robin style.
11:40
The class goes into an uproar as the screen noisily goes up with a student’s shoes attached. After things calm down a little bit, the teacher asks the students if they know of any other foods named after people. SamHarry launches into a description of Napoleons (which he pronounces NAPleeons) and describes Napoleon Bonaparte. When the teacher figures out that SamHarry has mispronounced Napoleon, everyone starts laughing. SamHarry stands up, slightly blushing, but still laughing. Mrs. S. asks, “SamHarry, what are context clues?” He replies, “The clues that come from the pros and cons of the text. The cons of texting.” They begin using context clues to define words in the text. SamHarry makes some more jokes. The kids know the definition of most of these words, but are being asked to find evidence in the text. SamHarry is busily writing. He starts talking about number 6- far ahead of the rest. 

11:45
They’re sharing answers to the questions. All the boys are getting a little silly. SamHarry seems to be trying to get the others to laugh. The teacher has to tell them to calm down and focus for the last three questions. SamHarry continues to call out silly answers. The teacher asks if the boys want to go back to their desks and get a bad grade for participation this week. They calm down. The teacher asks if they know what an inference is. The kids are unsure. SamHarry says “Feelings!” The teacher asks, “Didn’t we look this up in the dictionary before?” SamHarry goes to get the dictionary to look it up again. As he looks it up, he notices that “guide word” is a guide word in the dictionary. He exclaims this. As he continues to search, the teacher tries to get the kids to figure out the meaning of making inferences. 
11:50
SamHarry reads the definition of infer. They discuss and figure out the answer to the story. Now they’re on the last question- fact v. opinion. SamHarry appears to be paying attention, but isn’t chiming in. Another student suggests a different answer and a debate ensues. SamHarry joins in, smiling. They turn in papers. The teacher, smiling, says they’re the most difficult group to get through. SamHarry tries to engage in more Waterloo stories while leaving the table. 
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